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About EBE-EUSMOSI 

 

The New Initiative to Use Proven Evidence-based Education in School Inclusion: 

EBE-EUSMOSI Aims to Support and Promote Inclusion Strategies in Europe through 

Interactive Portal, Dynamic Quality Framework, and Open Educational Resources 

 

Which is the best way to assess the elements which compose inclusive and high-quality 

learning environments using evidence-based education (EBE)? The forward-thinking new 

Erasmus+ project “Evidence Based Education – European Strategic Model for School 

Inclusion” (EBE-EUSMOSI)” has set out to develop the great potential of EBE in inclusive 

educational approaches in schools across Europe. 

Taking their cue from the recommendations made in many international studies 

supporting evidence-based policy-making, EBE-EUSMOSI addresses problems in 

assessing the effectiveness and efficiency of school inclusion practices. Furthermore, the 

project works to overcome the difficulties in promoting methodologies suitable for 

special education and inclusion. 

As any good decision-making should be based on empirical research, EBE-EUSMOSI has 

integrated procedures based on such to develop a European reference model to 

evaluate the quality of school inclusion, especially regarding EBE. The project has also 

created and validated a tool to assess the quality of school inclusion in different 

organisational and cultural contexts. 

In order to ensure the long-term impact of its efforts, EBE-EUSMOSI fosters a research 

network to integrate, define, and disseminate specific training models internationally, 

including open educational resources and practices. 

Thus, EBE-EUSMOSI aims to identify and integrate, within a reference model, the 

research procedures which can contribute to an evidence-based validation of 

educational programs aimed at school inclusion for all pupils in whole Europe.  

More information about EBE-EUSMOSI online: 

http://www.inclusive-education.net/  

 

http://www.inclusive-education.net/
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Introduction 

 

This document is the summary of three years’ work among five partners’ countries 

(Italy, Spain, Croatia, Slovenia and the Netherlands) and six different universities 

(University of Perugia, University of Udine, Autonomous University of Barcelona, 

University of Zagreb, University of Slovenia and the Open University of the Netherlands). 

The project EBE-EUSMOSI aims mainly at develop a European reference model able to 

assess the quality of school inclusion in an Evidence Based Education (EBE) perspective. 

During these three years teachers were trained and guidelines for a more inclusive 

evidence based approach were developed for teachers and headmasters.  

All experiences and recommendations deployed in the project for a more inclusive 

education are reported and published as Open Educational Resources (OER).  

This document is structured as follows: 

Section 1: Guidelines for Teachers and Headmasters 

Section 2: Teachers’ Training Curricula for an Inclusive Education – Tips for teachers 

 

In the end of each section we provide additional resources and you can find further 

references for all sections in annex at the end. 

 

We hope that this Open Educational Resource from the EBE-EUSMOSI consortium will 

help you and your colleagues to improve inclusive education in your school and region 

as well as in whole Europe: Please share it as it has got the open Creative Commons 

licence "BY-NC-SA" and is openly and freely available for all on our website: 

www.inclusive-education.net  

 

  

https://creativecommons.org/licenses/by-nc-sa/4.0/
http://www.inclusive-education.net/
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How to use this OER 

 

Section 1 and section 2 report recommendations from the University of Zagreb and from 

the University of Udine. These are based on 9 criteria considered as fundamental for a 

qualitative and evidence based inclusive education implementation and development. 

The criteria are the following: 

 education plan; 

 learning achievement; 

 socio-emotional education; 

 context conditions (space, time, class environment, lesson organisation, etc.); 

 teacher education; 

 didactic materials; 

 collaboration with parents; 

 teaching strategies; 

 policies support. 

These can be considered the common ground on which this document has been 

elaborated.  

 

In each section you can find: 

theoretical background, 

core objectives as well as  

practical instruments.  

 

Related resources are presented in the end and 

the references are provided in an annex. 

  



1
Guidelines for Teachers

and Headmasters
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Section 1: Guidelines for Teachers and Headmasters 

 

Guidelines for Italian Teachers 

Responsible for content development: 

Lucio Cottini, Daniele Fedeli, Francesca Zanon, Luisa Zinant, Davide Zoletto 

University of Udine (Italy) 

 

 

Guidelines for Croatian Teachers 

Responsible for content development  

Anamarija Žic Ralid, Rea Fulgosi Masnjak, Zrinjka Stančid, Daniela Cvitkovid 

University of Zagreb, Faculty of Education and Rehabilitation 

Sciences, Croatia 

 

 

Guidelines for Headmasters 

Responsible for content development: 

Anamarija Žic Ralid, Rea Fulgosi Masnjak, Ana Wagner Jakab, Zrinjka Stančid, Natalija 

Lisak, Daniela Cvitkovid 

University of Zagreb, Faculty of Education and Rehabilitation 

Sciences, Croatia 
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Guidelines for Teachers 

 

In the framework of the EBE-EUSMOSI project two Partners gave contribution in the 

developing of these guidelines:  

University of Udine reporting about the Italian experience and perspective and  

University of Zagreb reporting about the Croetian experience and perpective 
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Guidelines for Italian Teachers 

Authors: Lucio Cottini, Daniele Fedeli, Francesca Zanon, Luisa Zinant, Davide Zoletto 

(University of Udine, Italy) 

 

Fostering inclusion centred policies and practices in Education means focusing on the 

different needs of all individuals, no one excluded, respecting the principles of equal 

opportunities and active participation for anyone. This perspective can be a step 

forward towards reaching the aim of a school centred on diversities, in which individual 

differences are considered as the essential condition to throw the basis for a welcoming 

environment for everyone. In this view, the existence of special needs – being these 

highly specific for some learners – is definitely not neglected, however they must be 

referred to as pertaining to a wider social dimension and not simply as a personal deficit. 

In these terms the dimension of inclusion sets new challenges to educational planning, 

promoting its renewal on a different basis: it cannot address middle-ability learners in 

order to add specially tailored learning paths. Rather, it must address the whole 

community from the very beginning taking into account the various differences while, 

being oriented to the promotion of everyone’s opportunities of personal growth. 

Moving from these premises, the present guidelines aim to illustrate some educational 

paths to promote inclusion in heterogeneous classes, in particular four case scenarios 

will be detailed; (1) autism spectrum; (2) learning disabilities; (3) attention deficit 

hyperactivity disorders (ADHD) and (4) significant presence of migrants. 

 

How to promote inclusive practices in heterogeneous classroom? 

The perspective of inclusion for all learners is realized by refining teaching methods, 

which have to foster every learner’s active role, promoting everyone’s participation, and 

stimulating interactive and mutual support relations among the learners. 

The activity of research and application in schools highlighted some directions to be 

followed during the work. It was possible to outline five major working areas, as in the 

graphic representation in Figure 1, which clearly complement each other and refer to 

the specific themes of the curriculum. 
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Figure 1: Strategies for Inclusive Education 

The following guidelines present some suggestions for teachers who are working in 

classes in which there are also students with special education needs, like for instance 

students with autism spectrum disorder, learning disabilities, developmental disorders 

and socio-cultural disadvantage. In each section we've tried to summarize suggestions 

that could help in achieving and improving inclusive education, following the main 

indicators for inclusive education identified in the framework of EBE-EUSMOSI:  

 education plan; 

 learning achievement; 

 socio-emotional education; 

 context conditions (space, time, class environment, lesson organization, etc.); 

 teacher education; 

 didactic materials; 

 collaboration with parents; 

 teaching strategies; 

 policies support. 
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Case 1: Inclusion and autism spectrum disorder 

Creating an inclusive environment for students with autism spectrum disorders is 

certainly a complex goal, but at the same time fundamental and of great value in the 

adaptation process.  

In order to achieve this aim, it could be important to focus the attention on some simple 

but crucial variables. Here the most important ones. 

 

Criteria: education plan 

How? Why? 

Flexibility in the choice of activities, 
materials, strategies, etc. in order to go 
beyond the strict routines of students 
with autism that could affect the learning 
process 

To meet learners needs, their cognitive 
and socio-emotional development. 

 

Criteria: learning and socio-emotional achievement  

How? Why? 

Living together with classmates.   To build a functional learning; 

 To gain a deeper understanding of 
the world and its rules; 

 To generalize in real contexts the 
specific knowledge acquired during 
rehabilitation (Cottini, 2011). 

 

Criteria: socio-emotional education 

How? Why? 

Through social stories and comic strips 
conversations (Gray, 2000) in which 
usually the main character has similar 
behaviours to student with autism. 

 To help students facing difficulties 
due to their own inability to 
communicate; 

 To minimize their social interaction 
deficit. 
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Criteria: context conditions  

How? Why? 

Organization of school time, learning 
environments, materials, etc., as 
suggested for example in the Programme 
TEACCH (Treatment and Education of 
Autistic and related Communication 
Handicapped Children).  

 To let children the possibility to know 
what they are expected to do;  

 To promote their learning; 

 To mitigate their behavioural 
problems. 

 

Criteria: didactic materials 

How? Why? 

Visual strategies and communication aids 
(Hodgdon, 1995): task schedules, visual 
schemes, cards on daily schedule (Fig. 2). 

 To highlight the environment’s 
expectations and opportunities. 
Using visual aids the learner can 
understand and learn and, thanks to 
their higher clarity, even enjoy. 

 

The following Figure 2 provides us an example of a typical visual aids (daily schedule). 

 

Figure 2: Example of Visual Aid 

 

Criteria: collaboration with parents 

How? Why? 

Direct involvement of the parents (for 
instance, during the skills assessment 
phase). 

 To promote a high quality of special 
education, taking in account the well-
being of the student (cognitive and 
socio-emotional dimensions). 
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Criteria: teaching strategies  

How? Why? 

Teachers should works on: 

 intersubjectivity (Rogers et al., 2001); 

 motivational component (Koegel, 
2000); 

 use of routines (Schopler and 
Mesibov, 1995); 

 pivotal abilities (Koegel and Koegel, 
2009); 

 self–determination (Cottini, 2016); 

 video modelling (Gardner e Wolfe, 
2013). 

To use strategies really effective (Cottini, 
Morganti, 2015) for students with autism. 

 

 

 

 

Case 2: Inclusion and Learning Disabilities 

Learning disabilities can be divided into four main types: dyslexia, dysorthography, 

dyscalculia and dysgraphia, sometimes occurring in association with each other. 

The diagnosis of these disabilities – which differently from other problems keep the 

general intellectual functions intact – can be carried out in the second year of primary 

school.  

However in the case of children showing a compromised functional profile and in the 

presence of specific diagnostic indicators (ex: common traits in the family with regards 

to dyslexia), the diagnostic hypotheses can be formulated at the end of the first year of 

primary school. 

About this, the attention must be paid to those signs which can be useful to an early 

recognition of the disability. For example, a dyslexic learner can correctly read a text 

although without understanding its meaning, he can write a word twice or, on the 

contrary, omit the word, as well as have incongruous performance levels or get nervous 

due to longer execution time compared to his/her classmates. 
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When the diagnosis, made by a multidisciplinary team of professionals, has been 

confirmed, it is crucial guarantee these students equal opportunities to reach good 

learning achievement as well as positive social interactions with classmates. To do this, it 

could be important adopt various ways of intervention, as for instance those explained 

below. 

 

Criteria: education plan  

How? Why? 

Compensatory tools (accomodations: see 
table below referred to didactic 
material). 

To enhance strengths, minimizing deficits. 

Dispensatory measures: 

 loud voice reading; 

 fast writing under dictation;  

 study of foreign languages at least 
with regard to the written form; 

 mnemonic study of multiplication 
tables (especially for students with 
dyscalculia). 

 

Criteria: didactic materials 

How? Why? 

Presentation and response 
accommodations; 

 visual presentation, aids, tables 
(alphabet, measures, months, 
historical dates, etc.), concept maps, 
etc.  

 enlargement of the instructions size; 

 audio-books, videos and digital media 
instead of reading print versions; 

 fewer items per page; 

 record a lesson, instead of taking 
notes; 

 a written list of instructions at the 
end of the lesson. 

To foster the learning process of the 
students, respecting their cognitive styles, 
their needs, their strengths.  
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Assignment (tasks) modifications:  

 to prepare fewer or different 
homework than peers; 

 to enhance the use of informatics 
tools (e.g., word processing software 
with spell checker and speech 
synthesis); 

 to use study books with a reduced 
number of pages, while keeping the 
whole content. 

Assessment accommodations:  

 to prefer oral tests (previously 
planned);  

 if a written test is necessary, a longer 
execution time should be granted; 

 to let students use the PC or other 
useful instruments to perform the 
examination tasks; 

 to focus more on content than on 
(orthographic) mistakes. 

 

Criteria: context conditions 

How? Why? 

Environmental/setting accommodations: 

 strategic seating; 

 class environment; 

 lighting or acoustics. 

To create better conditions for the 
learning process and, at whole, for 
inclusion in the class environment 

Timing accommodations: 

 more time to complete a test or a 
task; 

 extra time to process oral information 
and directions of the teacher; 

 frequent breaks. 
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Case 3: Inclusion and Attention Deficit Hyperactivity Disorders 

(ADHD) 

ADHD concerns around 4-5% of the school age population, representing therefore one 

of the conditions with highest incidence rates. Moreover it features a series of 

compromised functions in different areas (in instrumental and disciplinary learning, in 

socio-emotional dimensions, etc.) and in a longitudinal way being one of the major 

causes of school drop-out (Bussing, Mason, Bell, Porter & Garvan, 2010; DuPaul & 

Stoner, 2003; Fried, Petty, Faraone, Hyder, Day & Biederman, 2016).  

A number of researches highlighted that although having a clear neurobiological basis 

referable to malfunctions of frontal-subcortical circuits, the disorder is highly affected by 

the context structure level and by the relational models adopted by adults. Some 

suggestions to work on these aspects are here summarized.  

 

Criteria: education plan 

How? Why? 

To develop an early multimodal 
intervention: psyco-educational 
intervention based on cognitive-
behavioural approach. 

The efficacy of this kind of intervention is 
confirmed by the main international 
organisations and Italian and 
international scientific societies (ex.: the 
American Academy of Pediatrics and 
Italian Society of Child and Adolescent 
Neuropsychiatry – SINPIA)1. 

 

Criteria: socio-emotional educational 

How? Why? 

Enhancement of social skills. Due to their restless and inattentive 
behaviour children affected by ADHD 
often complain about their being socially 
isolated (which inevitably affects their 
achievement). 

                                                           
1
 It reveals to be essential to plan interventions and inclusive contexts according to the guidelines and 

recommendations provided by the main international research institutions, since a number of theories have 

spread in the last years, that lack any scientific grounds, and whose aim is to deny the conceptual validity of 

the disorder and its neurobiological bases. 
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Criteria: didactic materials 

How? Why? 

Careful adaptation of school materials: 

 use of colours and pictures; 

 use of maps and other compensatory 
tools (the same like used with 
students with learning disabilities). 

To not excessively load the limited 
attention and working memory of 
children affected by ADHD. 

 

Criteria: context conditions 

How? Why? 

It is necessary work on: 

 the physical environment, making it 
more and more structured; 

 the ways to manage disciplines; 

 how lessons are organised. 

To make the environment a kind of 
'external frontal lobe', area in which 
students with ADHD have more 
problems. 

 

Criteria: teaching strategies 

How? Why? 

Multi-level structure intervention: 

 on the “executive abilities” (e.g., 
planning, cognitive flexibility, working 
memory, etc.); 

 on increasing autonomy (how to 
prepare the school bag or to down 
homework assignments on the diary, 
etc.). 

To manage better the study method and 
improve the learning achievement 
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Case 4: Inclusion in classes with a significant presence of migrants 

The past few years showed the importance to go beyond a perspective which only 

focuses on the specific learning and socialization needs of learners with migrant parents, 

in order to focus on the features of an inclusive school setting as a whole, from the point 

of view both of organisation, and of actual teaching practices applied by teachers2. In 

order to improve this inclusive approach could be important keep in consideration some 

criteria, like for instance those explained below.  

 

Criteria: education plan 

How? Why? 

To build on the strengths, skills, 
knowledge, needs of every child. 

To organize a coherent and structured 
intervention both on the contextual 
dimension and on the response to 
learners’ specific strengths and 
weaknesses. 

 

Criteria: teacher education 

How? Why? 

Teachers could get some suggestions 
from specific tools on inclusive education, 
like for instance the Inclusive Process 
Assessment Scale (Cottini et al., 2016). 

To self-assess the inclusive quality of 
inclusion of multilingual and intercultural 
school, with reference, for example, to 
the presence of L2 communication 
workshops, L2 workshops both for 
communication and learning, or of L2 
workshops (for communication and 
learning) together with actions to 
enhance plurilingualism). 

Teachers could have the possibility to 
share experiences, doubts, ideas, good 
practices, etc. on their work in 

To highlight strengths and weaknesses, in 
whose respects new shared paths 
towards change can be outlined. 

                                                           
2
 These two areas of intervention are underlined with reference to the Italian context in the document La 

via italiana per la scuola interculturale e l’integrazione degli allievi stranieri (The Italian way to an 

intercultural school and to the integration of foreign learners) issued in 2007 and in the most recent Linee 

guida per l’integrazione degli allievi stranieri (Guidelines for the integration of foreign learners) issued in 

February 2014 by MIUR. 
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heterogeneous contexts. 

 

Criteria: collaboration with parents (and communities)  

How? Why? 

To build on parents (and communities) 
strengths, especially, but not only, in the 
plurilingual knowledge and skills. 

To improve plurilingual and intercultural 
education, as suggested in the European 
document: Guide for the development 
and implementation of curricula for 
plurilingual and intercultural education 
(Beacco et al. 2010). 

 

Criteria: teaching strategies 

How? Why? 

Working through cooperative modes and 
innovative ICT-based learning/teaching 
environments (it is possible find some 
examples on the web platform IncluDeRe 
- Laboratorio sull'Inclusione, Didattica e 
Ricerca educativa / Inclusion, Teaching 
and educational Research of the 
University of Udine. 

 To learn together and from each 
other; 

 to build on students’ knowledge and 
skills; 

 to promote an inclusive school 
culture (Booth & Ainscow, Index for 
Inclusion: developing learning and 
participation in schools, 2nd ed. 2002). 

 

 

Final remarks 

These guidelines therefore would underline the fact that inclusive education is not 

reflected by a set of specific contents, rather it features a specific orientation in 

methodology - an operative style to be adopted in daily practices - which does not 

mean, in other words, to simply embed inclusion related themes in somewhere in the 

curriculum, but to manage all disciplinary curricula with an approach that can foster 

every learner’s participation and success in the learning process.  
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Additional Resources for Italian Teachers 

On-line Resources (last view: 9th of March 2017) 

 European Agency for Special Needs and Inclusive Education: 

http://www.european-agency.org/ 

 Autism Europe: http://www.autismeurope.org/about-us/  

 Learning Disabilities Association of America: https://ldaamerica.org/types-of-

learning-disabilities/  

 National Center for Learning Disabilities: http://www.ncld.org/ 

 American Academy of Pediatrics: https://www.aap.org/en-

us/Pages/Default.aspx  

 ADHD Europe: http://www.adhdeurope.eu/  

 ADHD institute: http://www.adhd-institute.com/disease-

management/guidelines/european-guidelines/ 

 Council of Europe – Intercultural Education: 

http://www.coe.int/t/dg4/linguistic/EducInter_en.asp  

 Guide for the development and implementation of curricula for plurilingual and 

intercultural education: 

http://www.coe.int/t/dg4/Linguistic/Source/LE_texts_Source/LE%202015/GUID

E_PIE_final%2030%20sept15_EN.pdf 

 IncluDeRe - Laboratorio sull'Inclusione, Didattica e Ricerca educativa / Inclusion, 

Teaching and educational Research: http://includere.uniud.it/ 

 

  

http://www.european-agency.org/
http://www.autismeurope.org/about-us/
https://ldaamerica.org/types-of-learning-disabilities/
https://ldaamerica.org/types-of-learning-disabilities/
http://www.ncld.org/
https://www.aap.org/en-us/Pages/Default.aspx
https://www.aap.org/en-us/Pages/Default.aspx
http://www.adhdeurope.eu/
http://www.adhd-institute.com/disease-management/guidelines/european-guidelines/
http://www.adhd-institute.com/disease-management/guidelines/european-guidelines/
http://www.coe.int/t/dg4/linguistic/EducInter_en.asp
http://www.coe.int/t/dg4/Linguistic/Source/LE_texts_Source/LE%202015/GUIDE_PIE_final%2030%20sept15_EN.pdf
http://www.coe.int/t/dg4/Linguistic/Source/LE_texts_Source/LE%202015/GUIDE_PIE_final%2030%20sept15_EN.pdf
http://includere.uniud.it/
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Guidelines for Croatian Teachers 

Authors: Anamarija Žic Ralid, Rea Fulgosi Masnjak, Zrinjka Stančid, Daniela Cvitkovid 

(University of Zagreb, Faculty of Education and Rehabilitation Sciences, Croatia) 

 

These guidelines are based on the data collected during the project implementation, as 

well as on the preliminary knowledge on inclusive education from a Croatian 

perspective. The Guidelines represent recommendations for teachers. They follow 

inclusion indicators, such as:  

1. Context Conditions (space, time, class environment, lesson organization, etc.);  

2. Teaching Strategies;  

3. Socio-Emotional Education;  

4. Learning Achievement - formal assessment.  

 

These indicators emphasize the most important aspects of inclusion quality and can 

serve teachers for planning, conducting and evaluation of their work. 
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1. The Context Conditions (space, time, class environment, lesson 

organisation, etc.) 

 

Inclusive classroom should be focused on enhancing cognitive, social and emotional and 

metacognitive abilities (tutoring) of all pupils, what to do to make this happen?  

 

 create an optimal learning environment 

 

 encourage pupils to ask themselves if they are doing their best 

 troubleshoot classroom issues 

 help pupils understand how the task is performed 

 enable pupils to self-monitor, evaluate and plan future learning 

 check pupils’ progress against timeline 

 teach metacognitive strategies in the context of a specific domain, it can 

improve learning outcomes  

 integrate metacognitive activities with cognitive and make steps of analysing, 

planning, assessing, and reflection  

 divide big tasks into smaller units. 

 teach pupils to consider how effective their strategies were 

 stimulate self-explanation effect, so learners can explain worked out solutions to 

themselves 

 use tutors for teaching metacognitive skills, it shows positive effects on learning 

behaviours  

 guide pupils to spend less time reading information and more time constructing 

their own external representations of this information 

 stimulate pupils to plan and organize, set goals, preview assignments to decide 

how to approach them 

 teach pupils to monitor their own learning 
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 encourage motivation, attitude and decision to initiate performance, learner 

independence and autonomy  

 enable pupils to self-reflect on learning 

 teach pupils to apply current knowledge to a new situation 

 create a timeline for a particular activity 

 teach pupils to make connections to what they already know 

 pupils should have active control over cognitive processes during problem 

solving 

 teach pupils higher order of thinking that operates on cognitive activities, such 

as planning, analysing, assessing, monitoring, and reflecting on problem solving 

decisions and performance 
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2. Teaching Strategies 

 

Use further methods, resources and forms of work (selection of adequate learning 

channel, adjustment of verbal expression):  

1. follow the universal learning design 

2. select different teaching methods appropriate for different learning styles: 

visual presentations, films, audio recordings, use ICT technology, work in 

projects 

3. teach pupils how to use learning strategies – strategies of reading, writing, use 

of memorising techniques, mental maps, self-observation strategies, planning 

strategies 

 

Ways how to adjust the cognitive level of questions and instructions:  

1. ask questions which respond to the level of pupils’ knowledge 

2. use questions and instructions that encourage higher levels of knowledge: 

analysis (e.g., How are xy connected?), evaluation (e.g., What is the value of…?), 

creation (e.g., In what way can xy be improved?) 

3. ask pupils different questions that encourage metacognition (How do I 

memorize? Did I understand? What do I need to memorize something?) 

4. write questions in a simple language? 

5. do not use questions which include additional sub questions. Pupils with 

disabilities might not be able to answer additional questions 

6. use instructions which are unambiguous and understandable 

7. provide instructions one by one 

 

Provide quality support of the teaching assistant for pupils with SEN based on the 

following:  

1. introduce all pupils to the role of the teaching assistant in the classroom (e.g., 

initial discussion in the presence of the teacher, the assistant and all pupils).  

2. the assistant should provide support for the child with disabilities and other 

pupils in the classroom in order to make the work of the teacher in the 
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classroom easier (e.g., when a child is working on a task and receiving the 

support of the teacher, and the assistant should check how other pupils are 

progressing with the same task). 

3. encourage independence of a child with disabilities, and avoid hyper-protecting 

the child (e.g., give an opportunity to a child with disabilities to show his/her 

strengths in front of other pupils, and provide support to the child in the 

activities in which the child is not able to work alone by elaborating the steps to 

help the child do the task successfully later on by himself/herself) 

4. include the child with disabilities in interaction and activities with other children 

in the classroom (e.g., enable the child to hand out a task to pupils, to count 

how many pupils finished the task, to report in front of everyone what was 

supposed to be done) 

5. set clear boundaries and freedoms in the relationship between the assistant and 

the child in order to develop trust (e.g., the freedom of expressing thoughts and 

emotions showing mutual respect) 

6. when planning the activities with the child, use the information obtained from 

parents (information about extracurricular activities, interests and strengths of 

the child) 
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3. Socio-Emotional Education 

 

Foster Interpersonal support among Pupils (peer support). 

It is a well-known fact that children can easily acquire the content when taught by 

another child. In so doing, children use the expressions and the language familiar and 

understandable to other children.  

 Encourage children to teach one another, share information and work together.  

 

By providing peer support, children develop social and emotional competences (social 

skills, communication skills, cooperation skills).  

 

Use commendation to strengthen the self-concept of all pupils, their awareness of the 

positive characteristics and the activities in which they are successful.  

 do not miss an opportunity to provide feedback to pupils regarding their 

performance (academic performance, social and emotional competence, motor 

skills, artistic expression, etc.)  

 encourage pupils to commend each other for something they did well, with 

regard to school subjects, friendly behaviour, support they provide, etc. In that 

way you show which characteristics are desirable and encourage their 

acquisition 

Example: Every pupil makes a drawing of himself/herself doing something they 

like, something important to them, hiding the drawing from sight of other 

pupils. After they have finished, all drawings are put into a bag. A pupil takes out 

a drawing from the bag and tries to make a connection between the drawing 

and the author of the drawing, and other pupils help him/her while so doing. 

When the author of the drawing is discovered, pupils are encouraged to 

remember the activity important to that pupil, the activity he/she likes. Then the 

next pupil takes out another drawing, and so forth, until all drawings have been 

taken out of the bag. After that the game is continued in a way that pupils stand 

in a circle and throw a small ball to each other pronouncing the name and the 

activity that the pupil catching the ball likes. The teacher takes care that the ball 

is thrown to all pupils. 
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Emphasize the need to show respect to every pupil, irrespective of their difference from 

the majority and respond immediately if any child fails to treat another child with 

respect.  

 teach children to respect differences 

Example: Stick pieces of paper in opposite corners of the classroom (one paper 

with the word YES, and the other with the word NO). The pupils gather in the 

centre of the classroom, and the teacher gives them an example: I like 

chocolate.; I have dark hair.; I like to eat vegetables.; I don’t like waiting in a 

queue… The pupils have a task to run to the proper corner of the classroom 

depending on whether they agree with the statement or not. The pupils are also 

encouraged to give some suggestions by themselves. The conclusion is drawn: 

Although we are all different, we all also have something in common.  

Example: The pupils imitate different animals as given (dog, cat, elephant, pig, 

bird, rabbit, frog, …) and notice how every child imitates the same type of an 

animal in a different way. 

 

Reinforce positive patterns of social interactions among pupils and teach them how to 

respond appropriately in different situations in life.  

 use role play 

Example: Divide pupils into several groups. Every group receives a description of 

a problematic situation from school life, with a problem indicated but without its 

potential solution. Every group should think of and play out a potential 

development of the situation. After that pupils have a discussion about whether 

they would choose such type of behaviour, what consequences they could think 

of in situations when different behaviours are selected for such situations, etc.  

 

Promote positive interactions among pupils using cooperative learning in small groups in 

which the pupils will not compete, but will cooperate, encourage one another, make joint 

decisions, and build mutual trust in order to achieve joint success.  

 encourage pupils to use cooperative behaviour, such as: helping a team 

member; taking somebody else’s opinion into account; listening when a team 

member has something to say; encouraging when pupils encounter difficulties; 

avoiding attacking a team member; doing one’s best for the common cause; 

agreeing how to achieve an objective; equality among team members; 

respecting differences.  
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 encourage pupils to avoid non-cooperative behaviour such as e.g.: arguing, 

imposing one’s own opinion; underestimating others; forcing their opinion upon 

others; isolating or rejecting a team member from other members. 

Example: Pupils should build a tower made of straw and modelling clay 

together. The pupils are divided into several groups, including 4-5 pupils per 

group. Every group receives a package of straws and a small package of 

modelling clay. The task is to work together and make as high a self-standing 

tower as possible. In the end, the height of the tower is evaluated, but also 

cooperation during the construction phase. 

 

Talk with children and help them to interpret different ways in which children 

communicate, focusing on their facial expressions, tone of their voice, signs, gestures 

and intentions.  

 teach children to recognize emotions on the faces of other children (e.g., some 

pupils should imitate some emotions, and the others should recognize what it is 

all about)  

 encourage making connections between particular situations and emotions 

(e.g., How does Marko feel when he gets an A?; How does Marko feel when he 

falls down on the school playground?; How does Ana feel when everybody listens 

to her while she recounts something she experienced?; How does Ana feel when 

her friends fail to invite her to do something together with them?, etc.). 

 teach children how to make a connection between the tone of their voice, 

gestures, emotions and the situation 

 teach children to recognize intentions in the behaviour of others, particularly in 

ambiguous situations, for instance when somebody pushes a pupil in the 

crowded school hall during recess – was it done deliberately or accidentally 

 

Create a community in the classroom in which pupils feel accepted, safe and 

interconnected.  

 encourage social interactions (pair work and group work)  

 encourage understanding of differences (Although we are all different, we all 

have “strengths” and “weaknesses”, we all deserve to be loved and respected.) 
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 encourage a feeling of safety, trust and closeness (I am certain that my 

classroom friends like me, that they know my positive traits, that nobody will 

take it against me if I sometimes cannot control myself.) 

 encourage a feeling of togetherness, belonging (We are a team, we know each 

other, respect each other and help each other.) 

 

Give support to rejected, isolated and lonely children and help them engage with other 

children.  

 stimulate communication, children do not only wish to communicate with 

others, communication is also important for their healthy development 

 keep in mind that nobody in the classroom should be left out of activities done 

together 

 teach pupils social interaction skills such as assertiveness, non-violent conflict 

management, turn taking 

 encourage social interaction during classes (pair work and small group work) 

 encourage the feeling of togetherness and belonging 
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4. Formal Assessment 

 

Research has shown that implementing the instructional process of formal assessment 

can maximize time for teaching and learning, it can help teachers make the most of their 

instructional time and raise student achievement levels significantly, particularly for 

underachieving students.  

The assessment criteria and instruments for learning achievement (formal assessment) 

should be established and mutually shared. 

Major steps for an effective formal assessment: 

1. clarify learning goals and criteria for success 

2. gather evidence of student learning while learning is occurring, not after 

instruction 

3. plan and implement instructional activities that include gathering of evidence of 

learning 

4. analyze the evidence and provide rich, descriptive, actionable feedback 

5. adjust instructional/learning activities to address learning gaps 

6. don’t grade everything, over-grading inhibits learning 

7. the ungraded work use to identify learning gaps and decide on next instructional 

steps 

8. involve students in self-evaluation 

9. value the process over the end result 

10. activate students’ peers as resources for learning 

11. build in opportunities for students to provide evidence of understanding 

12. use short, instructionally-embedded assessments that are focused on clear 

learning targets 

13. create evidence-gathering opportunities to help students understand what they 

currently know and can do 

14. adjust instructional actions and provide descriptive feedback to students 
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Assessment information in relation to assessment of learning is record of child’s progress 

and attainment, at class or school level, at the end of a given period of learning, as at the 

end of a unit of work, at the end of a term, or at the end of a year.  

Involve any or all of the following activities: 

 review a child’s written work for a term, making an overall judgement according 

to agreed and specified criteria, and assigning a grade 

 administer a group-administered standardized test of reading, mathematics and 

generate a standard score and percentile rank for each pupil 

 review a child’s portfolio of work for a year, making an overall judgement, and 

after discussion with the child, assigning a grade 

 only use assessment instruments which are appropriate and have a clear and 

defined purpose 

 use a variety of measures 

 use assessment methods which are valid, reliable and consistent 

 pay attention to outcomes and processes 

 use an ongoing assessment rather than episodic 

 do not view a test score as the sole determinant of a child's current 

competencies or future achievement 

 interpret a test score as a sample of behavior in a structured testing situation  
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Additional Resources for Croatian Teachers 

 

 Additional information and clarification see: The Framework for Encouraging 

and Adjusting Learning Experiences and Evaluating the Achievements of 

Children and Pupils with Disabilities, February 2016 

 Empower your knowledge of IEP 

 detailed instruction you should find in Teacher training curricula Workshop II 

«School Inclusion Quality: IEP» 

 For additional information see articles: 

Ivančid, Đ., Stančid, Z. Razlikovni pristupi u osnovnoj školi, 159-203. 

https://shop.skolskaknjiga.hr/osnove-edukacijskog-ukljucivanja-skola-po-mjeri-

svakog-djeteta-je-moguca.html 

Stančid, Z., Matejčid, K. Collaboration for IEP on Palm, 216-226. 

http://www.eden-online.org/wp-

content/uploads/2016/05/D4Learning_Proceedings_2015_OA_e_BOOK_Version

_E.pdf 

 For more info on socio-emotional education see the following: 

Structuring Collaboration for Student Success 

Peer Teaching  

Teaching In The Inclusive Classroom: Peer Teaching and Group Learning  

Student Collaboration Example (21st Century Education) 

Primary School Students 

 

 

  

http://public.mzos.hr/Default.aspx?art=14338
http://public.mzos.hr/Default.aspx?art=14338
http://public.mzos.hr/Default.aspx?art=14338
http://public.mzos.hr/Default.aspx?art=14338
https://shop.skolskaknjiga.hr/osnove-edukacijskog-ukljucivanja-skola-po-mjeri-svakog-djeteta-je-moguca.html
https://shop.skolskaknjiga.hr/osnove-edukacijskog-ukljucivanja-skola-po-mjeri-svakog-djeteta-je-moguca.html
http://www.eden-online.org/wp-content/uploads/2016/05/D4Learning_Proceedings_2015_OA_e_BOOK_Version_E.pdf
http://www.eden-online.org/wp-content/uploads/2016/05/D4Learning_Proceedings_2015_OA_e_BOOK_Version_E.pdf
http://www.eden-online.org/wp-content/uploads/2016/05/D4Learning_Proceedings_2015_OA_e_BOOK_Version_E.pdf
https://www.youtube.com/watch?v=0WdTS9u0h10
https://www.youtube.com/watch?v=J1wh2E7t5OY
https://www.youtube.com/watch?v=mEzz0R71PuE
https://www.youtube.com/watch?v=Jvvyvik6qpQ
https://www.youtube.com/watch?v=vI09HoabJCg&list=PL4338B62DDC46D879
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Guidelines for Headmasters 

Authors: Anamarija Žic Ralid, Rea Fulgosi Masnjak, Ana Wagner Jakab, Zrinjka Stančid, 

Natalija Lisak, Daniela Cvitkovid (University of Zagreb, Faculty of Education and 

Rehabilitation Sciences, Croatia) 

 

In accordance with the Croatian experience and analysis, five out of the nine indicators 

fundamental for inclusive Education are considered of primary important for 

headmasters, here below detailed and explained in four diffent subsections:  

1. Teachers Education 

2. Collaboration with Parents 

3. Policies Support 

4. Didactic Materials 

5. Educational Plan 

 

 

1. Indicator: Teachers’ Education 

How can Headmasters implement Teachers’ Education? 

Research indicates that high teacher’s motivation is significantly linked to the 

improvement of student learning outcomes. In the framework of Inclusive Educaton a 

key factor to consider by the Headmasters is  

Improve teachers’ motivation of for working with children with disabilities (work 

evaluation, recognition of their engagement in work). By:  

 provide greater professional support 

 provide clear institutional support for constantly changing policies and poor 

management 

 provide a good choice of learning materials and facilities 

 ensure that the teacher workload is reasonable 

 ensure access to resource centres and training 
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 provide training on large class size management, active learning, and student 

assessment 

 provide classroom assistants 

 provide bonuses for improved teacher attendance and pupil learning 

 revitalize and empower school management committees 

 train supervisors to fulfil a supportive role, as well as an inspecting role 

 provide high-quality training in school management and leadership 

 advocate for transparent, fair deployment and promotion of teachers 

 stimulate teachers for self-monitoring and evaluation 

 provide teachers with greater autonomy in classroom pedagogy 

 facilitate a more collaborative form of supervision 

 advocate for more funding for teaching materials and resources 

 provide merit-based awards for high-performing teachers 

 

Enhance teachers’ ‟internal feelings of esteem, achievement, and purpose “using the 

following raccommandation 

 enable that teachers' engagement in work is socially respected, recognized and 

valued 

 provide better opportunities for professional and career development 

 provide opportunity for input into school management and ministry policy 

 balance extrinsic and intrinsic motivational supports while prioritizing intrinsic 

supports as the most effective motivators 

 recognize and reward leadership and teamwork 

 treat teachers as equal partners and professionals and promote a professional 

environment in school through codes of conduct 

 train teachers in professional ethics 

 incorporate life skills and extracurricular activities into teacher training 

 incorporate leadership, management, evaluation and other skills into teacher 

training to promote career development among teachers  

 coach teachers through on-site training 
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 train teachers in strategic management so they can play a larger role in school-

level decision-making 

 facilitate quality circles among teachers 

 encourage active participation and involvement of teachers and headmasters in 

decision-making with clearly defined roles and responsibilities 

 advocate on behalf of teachers with ministries of education and ministries of 

finance 

 support teachers to identify challenges and solutions 

 provide teachers with career development courses and assistance with career 

development plans 

 provide merit-based scholarships so teachers can upgrade their credentials 

 facilitate peer exchange networks/mentoring between teachers 

 

The performance of pupils with disabilities requires cooperation among experts of 

different profiles: teacher, educational rehabilitator, speech therapist, social pedagogue, 

teaching assistant, psychologist, social worker, physician, occupational therapist, etc.  

Strengthen collaboration between teachers and experts in school and experts outside 

of school.  

 inside school regular discussions should be held concerning the academic 

progress and development of social and emotional competence of pupils with 

developmental disabilities, the amount and the type of support required in 

order to implement the IEP, the changes required in individual approaches and 

other important topics for pupils with disabilities with a SENCO who is an 

educational rehabilitator or another profile responsible for pupils with 

developmental disabilities. 

 where a pupil with developmental disabilities has a teaching assistant, the 

teaching assistant should be included in discussions about educational and 

social and emotional progress of the pupil with disabilities held between the 

teacher and the SENCO who is the educational rehabilitator on a regular basis. 

 the teaching assistant should be given instructions in advance concerning the 

type and the amount of support to be given in educational and socialisation 

activities, and feedback should be received from the teaching assistant 
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regarding the sufficiency of the agreed support and the need to make changes in 

order to enable the pupil to deliver performance. 

 when a pupil with disabilities is included in an educational and rehabilitation 

programme or any other treatment programme, it is necessary to establish 

cooperation between the teacher, the SENCO in school and the expert outside 

of school so that they may mutually harmonize their impact on the overall 

development of the pupil. 

 

Provide teacher trainings to establish their good collaboration with parents:  

 hold a lecture for teachers about the process of grieving of parents of children 

with disabilities 

 provide teachers with a training in communication skills (e.g., I-messages, active 

listening) 

 enable participation of teachers in the workshop held by parents for teachers 

who will introduce them to disabilities of their children 

 hold an experiential workshop for teachers on the communication strategies 

during PTA meetings (e.g., some factors of verbal and nonverbal 

communication, space organisation – layout of desks and chairs which suggests 

equality) 

 hold an experiential workshop on the topic of specificities of disabilities and 

development of children with disabilities 

 provide teachers with training on stress coping strategies 

 provide teachers with a workshop on the topic of conflict and conflict 

management 

 provide teachers with continuous and periodical supervision concerning the 

topic of the relationship with parents 

 provide teachers with the possibility of having individual counselling and 

support 

 

Provide teacher trainings for individualized approaches and the required adjustments 
with these outcomes:  
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 recognition of pupils’ disabilities: ADHD, specific learning disabilities, intellectual 

disabilities, ASD 

 awareness of the possibilities to make adjustment to teaching for children with 

particular types of disabilities 

 knowledge of the steps needed to develop the IEP  

 knowledge of different types of teaching 

 

Provide quality professional support to the teaching assistant based on the following:  

 organize experiential workshop concerning children with disabilities in the 

framework of assistant training (an example of the experiential workshop “Try 

to walk in my shoes” Ljudevit Gaj Elementary School, Osijek – workshops with 

parents, children, experts and community members 

(www.youtube.com/watch?v=0qYtREQl4-A)  

 introduce assistants to the basic characteristics of children with disabilities and 

the methods of making adjustments for every particular disability 

(www.eduquality-hr.com/images/stories/pdf/PrirucniciHR/Opce_smjernice.pdf) 

 hold regular meetings of the expert team of the school, teachers, assistants and 

parents 

 introduce the assistant to the weekly curriculum (it is expected from the 

teacher) 

 arrange joint activities of the teacher and the assistant with regard to the child 

with disabilities and other pupils in the classroom 

 provide regular professional supervision of work of assistants carried out by the 

SENCO who is an educational rehabilitator 

 provide regular group supervision and individual supervision as appropriate 

concerning the topic of the assistant-child, assistant-teacher and assistant-

parents’ relationship  

 provide the possibility for the coordinator of the mobile expert team to establish 

contact between the teacher, the assistant and the SENCOs of educational 

rehabilitation profile who have specific experience in working with a particular 

disability (e.g., the SENCO can give recommendations for support needed to 

work with children with visual impairments) 

  

http://www.youtube.com/watch?v=0qYtREQl4-A
http://www.eduquality-hr.com/images/stories/pdf/PrirucniciHR/Opce_smjernice.pdf
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2. Indicator: Collaboration with Parents 

How can Headmasters facilitate the Collaboration with Parents? 

Provide support to parents of children with disabilities and parents of all children 

(thematic workshops, counselling for parents, sensitivity for inclusion).  

 

Organize lectures for parents of children with disabilities on the:  

 grieving process for parents of children with disabilities 

 relationship between siblings 

 

Design and Implement for parents of children with disabilities, workshops regarding 

the:  

 partner relations and couple communication 

 the relationship between siblings 

 parents-SENCO-teacher collaboration 

 stress and stress coping strategies 

 time management with a focus on finding time for oneself and for one’s partner 

 

Provide for parents with children with disabilities training on:  

 parental skills  

 the specificities of disabilities that affect their children and support for children 

 

Create chances and opportunities for parents’ children with disabilities’ to:  

 meet other parents who experince similar situation with the aim of sharing 

experiences and providing mutual support 

 have individual and/or familiar and/or partners counselling  
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3. Indicator: Policies Support 

How can Headmasters provide Policies Support? 

With the aim of empowering schools focused on inclusion development and by using 

adequate professional support, collaboration and counselling with the expert who can 

provide educational and rehabilitation support (SENCO).  

It is important to do the following: 

 Recruit 5-7 educational rehabilitators in order to provide support for inclusion-

oriented schools,  

 Develop a network for recruiting different educational and rehabilitation profiles 

(speech therapists, social pedagogue, as well as educational rehabilitators) 

focused on comprehensive needs of pupils, 

 Develop a cooperation network of experts among neighbouring schools by 

sharing knowledge and skills focused on development of inclusive schools by 

empowering 

 Provide mobile support to the expert team of the school and to teachers (mobile 

support is available in the local community) 

 Provide supervision by the SENCO and the mobile team for the work of teachers 

while developing and implementing the IEP. 

 Establish reasonable extent of activities of educational rehabilitators focused 

primarily on their direct work with pupils with disabilities, collaboration with 

teachers, classroom peers, pupils’ parents, other family members (siblings), 

other school expert associates and principals for the purpose of fostering 

inclusion, 

 Enable pupils with disabilities to progress vertically through classrooms and 

subjects by using personalized IEPs, 

 Reduce extensive administration of educational rehabilitators to a reasonable 

extent, focusing on keeping pedagogical documentation highlighting the 

assessment of pupils’ educational needs, planning of support, collaboration with 

teachers, workshops with peers, cooperation with pupils’ parents on the 

development, implementation and monitoring of progress of pupils by using the 

IEP, providing support through work of teaching assistants, sign language 

interpreters, etc. 
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4. Indicator: Didactic Materials 

How can Headmasters select Didactic Materials? 

In accordance with the identified needs of pupils with disabilities, the expert team of the 

school composed of the school SENCOs and the teacher, suggests and the Expert 

Commission of the Office gives a proposal for pedagogical and didactic adjustments 

required by the pupil.  

Establish a base of didactic resources providing free access to teachers, pupils and 

parents, such as: 

 adjusted IT equipment (e.g., adjusted keyboards, interactive whiteboard)  

 specific didactic devices and aids (e.g., reading magnifiers, pencil extenders, 

writing pads and papers, didactic materials for arithmetic, writing, reading, 

speaking) 

 textbooks adjusted to special educational needs of pupils in a specific language, 

script, media 

 AAC technology (electric wheelchair, electric stair-lifts, smart watches, etc.)  

 adjusted forms of communication 

 

5. Indicator: Educational Plan 

How can Headmasters contribute to the Educational Plan 

Cooperate with a multidisciplinary team of experts, pupils and parents in development of 

a good IEP. The IEP should be implemented continuously by adjusting the model and the 

teaching strategies to the needs of an individual pupil.  

 The school has an obligation to develop an Individualized Education Programme 

(IEP) as a written document. It is developed by teachers in cooperation with the 

school SENCO, and needs to be submitted to parents. The deadline for the 

development of the IEP is during the first semester.  

 

For additional information related to Headmasters and the Educational plan see article: 

Stančid, Z., Matejčid, K. Collaboration for IEP on Palm, 216-226. Available online: 

http://www.eden-online.org/wp-

content/uploads/2016/05/D4Learning_Proceedings_2015_OA_e_BOOK_Version_E.pdf 

http://www.eden-online.org/wp-content/uploads/2016/05/D4Learning_Proceedings_2015_OA_e_BOOK_Version_E.pdf
http://www.eden-online.org/wp-content/uploads/2016/05/D4Learning_Proceedings_2015_OA_e_BOOK_Version_E.pdf
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The contemporary approach to inclusive work includes three main steps for the IEP 

development: 

 Initial assessment,  

 Development of the Support Plan, which implies development of an 

individualized education programme which is reflected on the content 

adjustment and/or individual approaches,  

 Evaluation and assessment of learning outcomes and evaluation of the 

programme itself (Ivančid, Stančid, 2015).  

 The IEP is systematically amended as it is a very flexible programme sensitive to 

changes in the environment, and the pupil himself/herself. 

For additional information see article: 

Ivančid, Đ., Stančid, Z. Razlikovni pristupi u osnovnoj školi, 159-203. Available online: 

https://shop.skolskaknjiga.hr/osnove-edukacijskog-ukljucivanja-skola-po-mjeri-svakog-

djeteta-je-moguca.html 

 

  

https://shop.skolskaknjiga.hr/osnove-edukacijskog-ukljucivanja-skola-po-mjeri-svakog-djeteta-je-moguca.html
https://shop.skolskaknjiga.hr/osnove-edukacijskog-ukljucivanja-skola-po-mjeri-svakog-djeteta-je-moguca.html
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Additional Resources for Headmasters 

 

1. Educational Plan - Additional information and clarification see: The Framework 

for Encouraging and Adjusting Learning Experiences and Evaluating the 

Achievements of Children and Pupils with Disabilities, February 2016 

2. Collaboration / Finnish Education (21st Century Education) 

3. For more information see: The Framework for Encouraging and Adjusting 

Learning Experiences and Evaluating the Achievements of Children and Pupils 

with Disabilities, February 2016 

4. Here you can find more information on mobile expert team (MET) 

In addition to teachers trained to work with pupils with disabilities, the professional 

support in education of pupils is provided by SENCOs of the educational and 

rehabilitation profile, other SENCOs, competent school physician, experts from the 

employment service and other experts from social welfare institutions, medical 

institutions and other specialized institutions, agency advisers, mobile expert teams, 

support centres, teaching assistants or expert communication mediators, civil sector 

experts (Art. 18 of the Regulations on Elementary and Secondary School Education of 

Pupils with Disabilities).* 

The expert team is composed of the mobile multidisciplinary support service for 

schools; the work programme is approved by the agency competent for education. 

The expert team leaders and members are appointed by the Ministry of Science and 

Education, with the preliminary expert opinion of the Agency, and according to the 

proposal of the Support Centre or a local self-government unit.  

The expert mobile team provides:  

 Advisory and educational support for employees, teaching assistants, 

communication mediators,  

 Supervisory support for school SENCOs, 

 Professional support during implementation of temporary forms of teaching 

(hospital teaching, home teaching, remote teaching) 

 As appropriate, advisory support for planning and development of an adequate 

education programme, 

 Proposals to school in order to make changes in work with pupils. * 

http://public.mzos.hr/Default.aspx?art=14338
http://public.mzos.hr/Default.aspx?art=14338
http://public.mzos.hr/Default.aspx?art=14338
https://www.youtube.com/watch?v=-12mquzsHl4
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The members of the expert team are experts of the educational and rehabilitation 

profile, pedagogue, psychologist, teacher, those trained to work with pupils with 

developmental disabilities, but other experts may also join the team depending on the 

needs of pupils. 

In order to provide timely support by using the work of mobile expert teams, the 

elementary schools should proceed as follows: 

 Submit a request to the Agency for inclusion of the expert team in work of the 

school  

 In the request, explain the needs of the school and of pupils for support from 

the expert team  

 Actively participate in work of the expert team 

 After inspection, include the changes in the educational work, and harmonize 

didactic and methodological support and the developed IEP 

 Develop and apply the IEP, if such IEP was not used previously. 

http://www.azoo.hr/images/razno/Pravilnik_za_ucenike_s_teskocama.pdf 

For additional information see articles on the http://www.savez-defektologa.hr/wp-

content/uploads/2014/09/zbornik2010.pdf :  

 Krampač-Grljušid, A., Mihanovid, V. Teorijski i praktični prikaz primjene alata 

osobno usmjerenog planiranja, str.35-43. 

 Horvatid, S., Senjug, V., Lisak, N. Inkluzija i postignuda učenika, str.111-120. 

 Stančid, Z., Ivančid, Đ. Podrškom učiteljima do bolje uspješnosti učenika s 

teškodama, 159-169. 

 http://www.savez-defektologa.hr/wp-

content/uploads/2014/09/zbornik2010.pdf  

 Lisak, N. Značaj kvalitativnih metoda istraživanja u vrednovanju procesa 

inkluzivnog odgoja i obrazovanja, 19-21. 

 Stančid, Z., Ivančid, Đ: Kurikulum usmjeren na napredak učenika s teškodama, 

25-26. 

 http://www.savez-defektologa.hr/wp-content/uploads/2014/09/Izazovi-

inkluzivnog-odgoja-i-obrazovanja.pdf  

Here you can find more information on Croatian regulations concerning professional 

work with pupils with special education needs. 

http://www.azoo.hr/images/razno/Pravilnik_za_ucenike_s_teskocama.pdf
http://www.savez-defektologa.hr/wp-content/uploads/2014/09/zbornik2010.pdf
http://www.savez-defektologa.hr/wp-content/uploads/2014/09/zbornik2010.pdf
http://www.savez-defektologa.hr/wp-content/uploads/2014/09/zbornik2010.pdf
http://www.savez-defektologa.hr/wp-content/uploads/2014/09/zbornik2010.pdf
http://www.savez-defektologa.hr/wp-content/uploads/2014/09/Izazovi-inkluzivnog-odgoja-i-obrazovanja.pdf
http://www.savez-defektologa.hr/wp-content/uploads/2014/09/Izazovi-inkluzivnog-odgoja-i-obrazovanja.pdf
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The work of teachers and SENCOs in elementary and secondary schools in Croatia is 

regulated under the following: 

1. Legislation (the activity of elementary and secondary education in public 

institutions), 

2. National pedagogical standards (minimum requirements for infrastructure, 

finance and human resources), 

3. Regulations (weekly work obligations, the number of pupils with disabilities in 

classrooms, the procedure for identifying the psycho-physical condition of the 

child and pupils, the composition of expert commissions, the types of disabilities 

and adequate education programmes, forms of assistance, methods, procedures 

and elements of evaluating academic performance, rights and obligations of 

teachers, pupils, SENCOs, parents, etc.) and other implementing regulations 

http://www.azoo.hr/images/razno/Pravilnik_za_ucenike_s_teskocama.pdf 

In the elementary school, expert associates are as follows: pedagogue, psychologist, 

expert of the educational and rehabilitation profile (educational rehabilitator, speech 

therapist, social pedagogue) and librarian. 

The afore-mentioned experts provide professional support by means of activities 

constituting direct-educational work and professional-developmental and coordination 

activities, all in accordance with the professional requirements. 

In the framework of six hours daily work in school (every working hour accounts for 60 

minutes), the educational rehabilitator (SENCO) spends 25 hours performing 

professional activities constituting direct pedagogical work, and other activities take up 

to 40 hours of the weekly working time. In compliance with the contemporary inclusive 

approach to education of all pupils, the role of the SENCO, educational rehabilitator, is 

becoming more pronounced and strives to introduce changes in the environment 

(family, school, peers, local community, etc.) to which the pupils with disabilities belong. 

Therefore, the role of the educational rehabilitator, based on the principles and 

concepts of education and rehabilitation sciences and practice, is multiple and 

manifested through: 

1. Direct work with pupils with disabilities,  

2. Work/cooperation with teachers, parents, other expert associates and the 

principal (support for resolving educational issues, support for the 

development, application and monitoring of the IEP’s effects, preparation of 

lectures at Teacher Councils, Classroom Councils, etc.), 

http://www.azoo.hr/images/razno/Pravilnik_za_ucenike_s_teskocama.pdf
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3. Establishment and monitoring of the programme for working with pupils with 

disabilities, 

4. Other activities. 

In their complex work educational rehabilitators keep specific professional 

documentation: 

Annual programme of working, annual implementing plan and programme of working, 

annual operational programme of working, monthly operational programme of working, 

work diary, sheets for monitoring and evaluation of pupils’ achievements, collaboration 

with pupils, parents, other expert associates, which are included in the pupils’ portfolio, 

lists of pupils, forms and methods of providing support (Kudek-Miroševid, Granid, 2014).  

1. For additional information on the policies support see articles: 

Ivančid, Đ., Stančid, Z. Razlikovni pristupi u osnovnoj školi, 159-203. 

https://shop.skolskaknjiga.hr/osnove-edukacijskog-ukljucivanja-skola-po-mjeri-

svakog-djeteta-je-moguca.html  

Stančid, Z., Matejčid, K. Collaboration for IEP on Palm, 216-226. 

http://www.eden-online.org/wp-

content/uploads/2016/05/D4Learning_Proceedings_2015_OA_e_BOOK_Version

_E.pdf  

2. Read more about the Croatian /Zagreb experience 

In the context of elementary schools in the City of Zagreb there are 108 elementary 

schools, 32 of which schools work one shift, 76 work in two shifts, whereas 4 schools 

work in three shifts. There are 58,792 enrolled pupils in total, and the work in shifts 

additionally aggravates planning and preparation of educational rehabilitators for 

direct work with pupils as it is carried out when the pupils are not in their obligatory 

classes. Today every regular school includes pupils with disabilities, and it is expected 

that 5-10% of school population also accounts for pupils with disabilities who generally 

need to obtain the Decisions on the Adequate Form of Education (individual 

approaches, content adjustments).  

In schools of the City of Zagreb only 33 employed educational rehabilitators provide 

professional support. 

The schools that employ educational rehabilitators (and other expert associates), have 

more than 20 pupils who need to receive support for learning, behaviour, socio-

emotional stability on a daily basis, and 40 and more pupils who need to receive some 

forms of support minimum 2-3 times a week, for different educational purposes. 

https://shop.skolskaknjiga.hr/osnove-edukacijskog-ukljucivanja-skola-po-mjeri-svakog-djeteta-je-moguca.html
https://shop.skolskaknjiga.hr/osnove-edukacijskog-ukljucivanja-skola-po-mjeri-svakog-djeteta-je-moguca.html
http://www.eden-online.org/wp-content/uploads/2016/05/D4Learning_Proceedings_2015_OA_e_BOOK_Version_E.pdf
http://www.eden-online.org/wp-content/uploads/2016/05/D4Learning_Proceedings_2015_OA_e_BOOK_Version_E.pdf
http://www.eden-online.org/wp-content/uploads/2016/05/D4Learning_Proceedings_2015_OA_e_BOOK_Version_E.pdf
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The schools in the City of Zagreb have from 10 to 60 pupils with different disabilities. 

The intensity of their educational needs is different and complex, but adequate forms of 

support, primarily educational and rehabilitation support (but also speech therapist 

and social pedagogist support) are currently not provided to a sufficient extent. 

The number of employed educational rehabilitators, given the number and the 

complexity of individual, educational, behavioural and socio-emotional needs of pupils 

in schools, IS NOT satisfactory and is below the national pedagogical standard for 

elementary schools in the Republic of Croatia. 

3. The pupils with disabilities who go to regular elementary schools are taught in 

accordance with: 

o Regular programmes with individual approaches 

o Regular programmes with content adjustment, as an exception 

o Special programmes with individual approaches if in the area of the local 

self-government unit there is no special classroom established; the 

programme is carried out by the teacher who receives advisory support 

from SENCOs and/or mobile expert team 

The expert team of the school, in accordance with individual needs of the pupils with 

disabilities, evaluates and plans in a team/with SENCOs the forms of didactic and 

methodological, spatial, technological, rehabilitation support adequate for a particular 

pupil. The meetings of the expert team are held in the school premises, in a comfortable 

environment, and are focused on the assessment of interests, strengths and needs of 

pupils. The impairment factor should be taken into account so as to make a distinction 

between: 

1. General needs common to all 

2. Specific needs associated with impairment or disability  

3. Unique needs of every child (Norwich, 2002). 

In order to have a better understanding of the needs of every particular pupil 

with disabilities and to make it clear which pupils are included under general 

guidelines, it is important to make a note that these are pupils with visual and 

hearing impairments, voice-language-speaking communication disorders, motor 

disorders and chronic diseases, intellectual disabilities, ADHD/hyperactivity, 

specific learning disabilities, behavioural and emotional disorders, and autism 

spectrum disorders (Igrid, 2015). 

In order to have the work of the expert team focused on individual needs of 

pupils, in addition to the teachers and SENCOs and other participants, it is 
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necessary to invite the persons close to the pupil to the meetings of the expert 

team, such as: parents of the pupil, siblings, kindergarten educators, 2-3 pupils 

from the classroom, and the pupil with disability himself/herself. 

For additional information see article: 

1. Igrid, Lj. Škola i upravljanje procesima inkluzije, 123-159. 

2. Igrid, Lj. Inkluzivna edukacija, hrvatski kontekst, istraživanja i programi potpore, 

259-339. 

https://shop.skolskaknjiga.hr/osnove-edukacijskog-ukljucivanja-skola-po-mjeri-

svakog-djeteta-je-moguca.html 

 

 

  

https://shop.skolskaknjiga.hr/osnove-edukacijskog-ukljucivanja-skola-po-mjeri-svakog-djeteta-je-moguca.html
https://shop.skolskaknjiga.hr/osnove-edukacijskog-ukljucivanja-skola-po-mjeri-svakog-djeteta-je-moguca.html
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Teachers' Training Curricula for an Inclusive Education in Italy 

Responsible for content development: 

Luisa Zinant 

University of Udine (Italy) 

 

 

Teachers' Training Curricula for an Inclusive Education in Croatia 

Responsible for content development  

Anamarija Žic Ralid 

University of Zagreb, Faculty of Education and Rehabilitation 

Sciences, Croatia 
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Teachers' Training Curricula for an Inclusive Education in Italy 

Author: Luisa Zinant (University of Udine, Italy) 

 

Foreword 

Contemporary society and consequently contemporary school systems are characterized 

by “superdiversity” (Vertovec, 2007): cultural diversities, of course, but also socio-

economic ones, diversities on abilities, on educational needs, on access and 

opportunities, diversities in lifestyles, in gender, in the family structure, in motivation 

and so on. According to this, diversity should be assumed as anparadigm of the school 

identity itself, a favourable occasion for opening to all differences, as pointed out in La 

via italiana per la scuola interculturale e l'integrazione degli alunni stranieri/The Italian 

way for an intercultural school and the integration of foreign students (MIUR, 2007: 4). 

In this framework, school inclusion should be focused not only on the needs of a learner 

with difficulties, but also on those variables (teaching strategies, curricula, peers 

relationships, relations with families and with informal and non formal educative 

contexts) that could make the context inclusive for all pupils of the class, in a full 

inclusion perspective (Cottini, Morganti, 2015). Therefore, inclusion is not represented 

by a set of specific contents, rather it features a specific orientation in methodology – an 

operative style to be adopted in daily practices – which does not mean, in other words, 

to simply embed inclusivity related themes somewhere in the curriculum, but to manage 

all disciplinary curricula with an approach that can foster every learner’s participation 

and success in the learning process (Cottini, Fedeli, Morganti, Pascoletti, Signorelli, 

Zanon, Zoletto, 2016: 67).  

According to this, it could be very important working more and better on the training of 

the teachers, focusing for instance in one or more of these guidelines criteria:  

 education planning; 

 learning achievement; 

 socio-emotional education; 

 context conditions (space, time, class environment, lesson organization, etc.); 

 teachers education; 

 didactic materials; 

 collaboration with parents; 
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 teaching strategies; 

 support policies. 

 

1) Two different ways to improve inclusion dimension in teachers’ training 

This short document tries to summarise just some suggestions in order to manage an 

inclusive teacher training curricula, starting from the presentation of two different ways 

to work on inclusion issues, both planned at University of Udine. In the first one, it will 

be explained the exchange experience organized in the framework of the European 

project EBE-EUSMOSI in which around twenty kindergarten and primary school teachers 

of Udine and twenty primary school teachers of Zagreb work together for a week (from 

13th to 17th of June 2016); in the second one will presented one useful Scale to assess 

and self-assess, but also to discuss the quality of school inclusion.  

How? Why?  

1) Through exchange experiences 

Short term joint staff training on 
Assessment Inclusion; University of 
Udine, 13th -17th of June 2016).  

During the week, teachers had the 
possibility to: 

 work in groups and discuss the 
meaning of inclusive education and 
its issues, 

 listen to presentations of many 
national and international scholars 
related to the quality and the 
assessment of inclusion in an 
educative context, 

 visit a primary school and 
kindergarten school, 

 exchange ideas and points of view on 
environment organization, didactic 
materials, methodologies, etc. 
relevant for the teaching/learning 
process; 

 compare the role of the experts who 
work with students with special 
educational needs (for instance: 
special educator teachers,  

To provide teachers the possibility to: 

 exchange ideas, experiences, good 
practices, on inclusive education with 
colleagues working in different 
settings; 

 observe potentially similar situations 
from different perspectives; 

 obtain useful operative suggestions in 
daily activities. 
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 discuss similarities of the two 
national school systems as well as 
differences. 

2) Working on school inclusion 
assessment 

Inclusive Process Assessment Scale 
(Cottini et al., 2016), created by the team 
of Laboratorio sull’Inclusione, Didattica e 
Ricerca Educativa / Inclusion, Teaching 
and educational Research Lab of the 
University of Udine. 

The Scale is composed of two self-
assessment sub-scales, each counting 20 
items. The first dimension (A), concerning 
inclusive organisation, should be assessed 
by the entire teaching school staff, while 
the second one (B), concerning inclusive 
teaching, should be analysed by the 
teacher of the class taken into 
consideration. In addition to the 
indicators on the two dimensions, a 
further sub-scale with 15 objective 
assessment indicators should provide 
further information on activities, 
projects, meetings, etc., planned by the 
school, aiming to improve inclusion. 

To give teachers the opportunity to: 

 reflect on the level of inclusion of the 
school in which teacher works in 
(school organization dimension); 

 think if and how he/she tries to 
promote inclusion in his/her own 
daily practice (didactic dimension); 

 discuss on these issues with 
colleagues and headmaster in order 
to share ideas, doubts, weaknesses, 
good practices, etc. and trying to 
create more inclusive contexts 
(considering both the dimensions). 

 

 

2) Working on educational planning, teaching strategies and didactic materials: the 

Universal Design for Learning 

In order to planned a curricula really inclusive for all students, it could be important 

providing in advance alternatives to the traditional teaching/learning process so that the 

educational plan could be more adequate to all pupils, as explicitly stated in the Italian 

Presidential Decree n. 275, March, 8th 1999: “the school’s curriculum expresses the 

freedom to teach and the school autonomy, and should realise through training paths 

functional to the actuation of the right to learn and to the educational growth of all 

students. School institutions recognise and value diversities and foster everyone’s 

potential through initiatives which favours learning achievement”. In details, such 

differentiation would not be put into practice through the preparation of a personalized 

learning plan for every learner (this choice would result inapplicable), but through the 
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use of various methods and strategies to present a content, in order to meet, as far as 

possible, the educational needs, the several learning styles (Cadamuro, 2004; Sternberg, 

Cornoldi, 1997/1999), the different “intelligences” (Gardner, 1983) of the students. As 

argued by Daniel Pennac, indeed, “a good class isn’t a military regiment marching to the 

same beat, but an orchestra working in the same symphony” (Pennac, 2008: 107). 

A way to make every student play harmoniously his/her own instrument, while 

promoting the development of key competences for lifelong learning and citizenship, 

could be the adoption of the Universal Design for Learning. The main purpose of this 

approach, on which also researchers of the University of Udine are working on, is to 

meet the necessities of every student with special needs offering at the same time 

qualitative opportunities for everybody. The UDL methodology was proposed in the 

Center for Applied Special Technology (CAST) at the beginning of the 1990s. As 

underlined in the Guidelines of 2011: “It is an inflexible curricula that raise unintentional 

barriers to learning. Learners who are 'in the margins', such as learners who are gifted 

and talented or have disabilities, are particularly vulnerable. However, even learners 

who are identified as 'average' may not have their learning needs met due to poor 

curricular design. [...] When curricula are designed to meet the needs of an imaginary 

'average', they do not address the reality learner variability. They fail to provide all 

individuals with fair and equal opportunities to learn by excluding learners with different 

abilities, backgrounds, and motivations who do not meet the illusive criteria for 

'average'. UDL helps address learner variability by suggesting flexible goals, methods, 

materials, and assessments that empower educators to meet these varied needs” (CAST, 

2011: 4).  

How? Why?  

Through Universal Design for Learning 
(CAST, 2011). 

UDL is based on three principles: 

a) provide multiple means of 
representation; 

b) provide multiple means of action and 
expression; 

c) provide multiple means of 
engagement. 

“Curricula that is created using UDL is 
designed from the outset to meet the 
needs of all learners” (CAST, 2011: 4). 

• Provide multiple means of 
representation:  

 display information in a flexible 
format so that the following 
perceptual features can be varied 

Learners differ in the ways that they 
perceive and comprehend information 
that is presented to them. 
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(the size of text, images, graphs, 
tables, or other visual content; the 
colours; the font, etc.); 

 use text equivalents in the form of 
captions or automated speech-to-
text (voice recognition) for spoken 
language; 

 provide: visual diagrams, charts, 
notations of music or sound, written 
transcripts for videos or auditory 
clips, visual or tactile (e.g., vibrations) 
equivalents for sound effects or 
alerts; 

 present key concepts in one form of 
symbolic representation (e.g., an 
expository text or a math equation) 
with an alternative form (e.g., an 
illustration, dance/movement, 
diagram, table, model, video, comic 
strip, storyboard, photograph, 
animation, physical or virtual 
manipulative); 

 etc. 

• Provide multiple means of action and 
expression 

 provide alternatives in the 
requirements for rate, timing, speed, 
and range of motor action required 
to interact with instructional 
materials, physical manipulatives, 
and technologies; 

 compose in multiple media such as 
text, speech, drawing, illustration, 
design, film, music, 
dance/movement, visual art, 
sculpture or video; 

 provide checklists and guides for 
note-taking, prompts and scaffolds to 
estimate effort, resources, and 
difficulty; 

 embed prompts to “stop and think” 
before acting as well as adequate 
space; 

Learners differ in the ways that they can 
navigate in a learning environment and 
express what they know. 
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 etc. 

• Provide multiple means of 
engagement 

 vary activities and sources of 
information so that they can be: 
personalized and contextualized to 
learners’ lives, culturally relevant and 
responsive, socially relevant, age and 
ability appropriate, appropriate for 
different cultural, ethnic, and gender 
groups; 

 design activities so that learning 
outcomes are authentic, 
communicate to real audiences, and 
reflect a purpose that is clear to the 
participants; 

 provide tasks that allow for active 
participation, exploration and 
experimentation; 

 invite personal response, evaluation 
and self-reflection to content and 
activities; 

 create an accepting and supportive 
classroom climate; 

 involve all participants in whole class 
discussions; 

 differentiate the degree of difficulty 
or complexity within which core 
activities can be completed; 

 construct communities of learners 
engaged in common interests or 
activities; 

 display the goal in multiple ways; 

 encourage and support opportunities 
for peer interactions and supports 
(e.g., peer-tutors); 

 provide feedback that emphasizes 
effort, improvement, and achieving a 
standard rather than on relative 
performance; 

 support activities that encourage self-
reflection and identification of 

Learners differ markedly in the ways in 
which they can be engaged or motivated 
to learn. 
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personal goals; 

 use real life situations or simulations 
to demonstrate coping skills; 

 etc. 

 

 

3) A possibility to improve learning achievement through a different lesson 

organization (timing): Spaced Learning 

On the basis of neuroscientific studies on memory, Spaced Learning suggests the 

modification of the traditional structure of the lesson in order to provide to students 

more and better opportunities for their learning. Specifically, this methodology changes 

the timing of the lesson, inserting two ten-minute breaks, during which learners have 

the opportunity to move, play games or other recreational activities. In the first ten 

minutes the teacher offers theme-related inputs for the lesson, then makes a break; 

after that he/she resumes the activity recalling the given inputs, makes a second break 

and finally he/she requires the students to apply what they have learnt. This process of 

rapid structured repetition, separated by short breaks, embeds the information in the 

long term memory (Kelley, Whatson, 2013) and improves in this way the learning 

achievement.  

How? Why?  

"In Spaced Learning an hour lesson is 
divided as follows: 

 teacher input of key 
facts/information; 

 10-minute break; 

 student recall key facts/information; 

 10-minute break; 

 student application of key 
facts/information. 

During these breaks [...] the activity must 
have nothing to do with what the 
students are learning. The most effective 
way of doing this is to carry out a physical 
activity requiring coordination, such as 
juggling. [...]. 

Other types of activities to try include: 

• origami; 

This methodology would allows the brain 
a more effective and significant 
memorisation of contents, while 
enhancing learners’ motivation. 
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• paper-cutting activities; 

• musical chairs; 

• play-dough modelling; 

• light aerobics; 

• ball-handling games (like dribbling a 
basketball" 

(Bradley & Patton, 2012, p. 5). 

 

 

4) A language biography as a didactic tool to improve inclusion in heterogeneous 

classes 

In a teacher training curricula it is important to provide teaching strategies but also 

some examples of didactic material that teachers could apply in heterogeneous classes. 

Specifically, the following 'tool' concerns the enhancement of the different languages 

spoken by the students.  

Language Biography is one of the three parts which is composed in the European 

Language Portfolio (CoE, 2000) which “provides a format in which language learning and 

intercultural experiences of the most diverse kinds can be recorded and formally 

recognised” (CoE, 2001: 5). 

Specifically, the Language Biography “is organized to promote plurilingualism: it 

encourages the learner to state what he/she can do in each language and to include 

information on linguistic and cultural experiences gained in and outside formal 

educational contexts” (Little, Perclovà, 2001: 1) and so it could be a very useful resource 

in heterogeneous classes.  

Also in this case, this didactic tool was used by researchers of the University of Udine in 

the framework of EDUKA project, with the aim to strengthen intercultural dimension in 

schools with a high percentage of students with a migrant background and students 

belonging to historical cultural minorities (specifically, in the border area between 

Trieste, Hrvatini and Koper; see: Virgilio, Zinant, 2014).  

Through Language Biography, the linguistic baggage of learners with migrant 

background could become a precious resource for all students in order to learn from 

and through different perspectives and to make the curricula inclusive, but also 

“experiential” and “existential” as underlined in the Guide for the development and 

implementation of curricula for plurilingual and intercultural education, issued in 2010 

by the Council of Europe (Beacco, 2010).  
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How? Why?  

Language Biography 

You can work with language biography 
asking students to: 

a) draw the outline of a human body 
and to put the languages they know 
in different parts of the body; 

b) write a note next to each language 
stating why they chose to put that 
language in that specific part of the 
body; 

c) write a note next to each language 
stating where they use the language. 

Then, you can split the class in small 
group (3-4 students each) and ask them 
to exchange thoughts and reflections in 
terms of:  

• “languages that are important in my 
life” (relationship with the symbolic 
parts of the body); 

• connection between 
autobiographical experiences and 
language learning experiences 
(Virgilio, 2007); 

• relationship between languages-
places-practices, social relationships 
and identity; 

After this phase, the group has to 
produce a summary to present and to 
discuss with other groups 

To offer students the possibility to: 

• record particularly interesting or 
significant intercultural or learning 
experiences (Little, Perclovà, 2001, p. 
63); 

• speak about themselves and their 
everyday life, sharing thoughts and 
experiences; 

• reflect on their own / their 
classmates’ language skills 
(language(s) spoken at school and 
language(s) spoken in non-formal and 
informal contexts); 

• understand the enhancement of each 
language; 

• start to reflect on important issues 
like immigration processes, ‘cultures’, 
mobile identities, etc. (Virgilio, 
Zinant, 2014). 

 

 

5) The role of new media technologies in teacher training curricula for inclusive 

schools 

Using different didactic materials, for instance as recently explained in Language 

Biography, it could be easier make to become the process of “situated” learning 

(Rivoltella, 2013), “based on real problems” (Jones, Rasmussen, Moffit, 1997/1999), and 

in this way, “meaningful” (Novak, 1998/2001) for all students.  
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In this perspective the curriculum could become even more “experiential” and inclusive 

if it could embrace – following a pedagogical orientation – those practices adopted by 

learners in extra-school times and places, enhancing the connection between formal, 

non formal and informal contexts. One of these practices is represented by the usage of 

new technologies. The use of educational technologies for integration is suggested not 

only because these instruments are part of children’s and young people’s everyday life 

(Buckingham, Willet, 2006; 2009; de Block, Buckingham, 2007), but also – and especially 

– because these media have a great potential to provide for, create and share 

compensatory resources for learners with specific difficulties (Pardi, Simoneschi, 2009), 

while offering more learning opportunities to the whole class. Furthermore, new media 

would allow teachers to hold courses in a variety of ways – therefore offering learners a 

range of channels to perceive, remember, process and present information and when 

necessary even modify the structure of the lesson. 

 

 

6) The Flipped Classroom: one teaching strategy to “Reach Every Student in Every Class 

Every Day” 

An example of this kind of changes in the structure of the lesson through new media 

technologies is provided by the so called flipped classroom, in which the traditional 

lesson’s organization and spaces are inverted in order to make learners more active and 

to emphasise their own learning styles, experiences and reflections. “Basically the 

concept of a flipped class is this: that which is traditionally done in class is now done at 

home, and that which is traditionally done as homework is now completed in class. But 

as you will see, there is more to a flipped classroom than this” (Aaron, Bergmann, 

2012:13). Indeed, these kind of lessons, in which the main content is explained through 

a video that students can see where, when and many times they need, seems to have 

the worth to “Reach Every Student in Every Class Every Day”, as highlighted by Aaron 

Sams and Jonathan Bergmann in the subtitle of their book Flip your classroom (2012). 

According to the Authors, “Flipping the classroom establishes a framework that ensures 

students to receive a personalized education, tailored to their individual needs” (ivi: 6) 

and so it could represent an important strategy in order to create inclusive school 

contexts.  

How? Why?  

Flipped classroom 

Usually, this methodology requires to 
plan the lesson in this way: 

Flipping it could be important in order to: 

• help students of all abilities to excel 
(because all the direct instruction is 
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• warm-up activity (5 min); 

• Q&A time on video (10 min); 

• Guided and independent practice 
and/or lab activity (75 min) (Aaron, 
Bergmann, 2012: 15). 

recorded, students with special needs 
can watch the videos as many times 
as they need to learn the material); 

• help struggling students; 

• help busy students; 

• allow students to pause and rewind 
their teacher; 

• increase student–teacher interaction; 

• allow teachers to know their students 
better; 

• increase student–student interaction; 

• allow for real differentiation; 

• change classroom management; 

• change the way we talk to parents; 

• make your class transparent (Aaron, 
Bergmann, 2012:22-33). 
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Final remarks 

At the end of this Document, it seems necessary to underline the importance to take in 

consideration the planning of an inclusive teacher training curricula the role of recently 

explained new teaching strategies as well new media technologies and other didactic 

resources, but even more the relevance to combine these ones in a pedagogical way to 

methodologies, materials, strategies, experiences that teachers already well known (for 

instance cooperative learning or peer-tutoring). At the same time, it appears crucial to 

manage positive and effective relationships with parents and with the community in 

which the school is placed. The balance between all these elements is very delicate but 

it would be the key element to create a positive class environment for all students and 

to provide equal opportunities of learning and socio-emotional achievement for every 

child, giving them the possibility to play his/her own instrument “at the right time, and 

to the best of their ability, [so] that they become an excellent triangle, an irreproachable 

Jewish harp, and that they are proud of what their contribution brings to the group. 

Since they are all inspired by a taste for harmony, even the triangle will end up knowing 

the music, perhaps not as brilliantly as the first violin, but to some degree of familiarity 

at least” (Pennac, 2008: 107).  

Certainly, this requires teachers a greater effort. However, as argued by Paulo Freire 

(1996/2004), teaching requires “systematic rigor”, “research”, “critical reflection on 

practice” and “professional skills”, exactly because “education is a way of intervention in 

the world”. In this perspective the pedagogic power of Lorenzo Milani’s “I care” seems 

to forcefully resound, in its taking care and valuing children and youth, while respecting, 

as in Freire’s view, their “knowledge” and their “autonomy of being” in order to create 

inclusive contexts for everyone.  
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Additional Resources for Teachers' Training Curricula in Italy 

 

On line resources (last view: 28th March 2017) 

 EDUKA project: http://www.eduka-itaslo.eu/index.php?lang=ita 

 European Language Portfolio: http://www.coe.int/en/web/portfolio 

 Flipped Institute: http://flippedinstitute.org/ (or for Italian teachers: Flipnet: 

http://flipnet.it/) 

 Guide for the development and implementation of curricula for plurilingual and 

intercultural education: 

http://www.coe.int/t/dg4/Linguistic/Source/LE_texts_Source/LE2015/GUIDE_PI

E_final 30 sept15_EN.pdf 

 Inclusion, Teaching and educational Research Lab of the University of Udine: 

http://includere.uniud.it/ 

 National Center on Universal Design for Learning: http://www.udlcenter.org/ 

 

 

  

http://www.eduka-itaslo.eu/index.php?lang=ita
http://www.coe.int/en/web/portfolio
http://flippedinstitute.org/
http://flipnet.it/
http://www.coe.int/t/dg4/Linguistic/Source/LE_texts_Source/LE2015/GUIDE_PIE_final%2030%20sept15_EN.pdf
http://www.coe.int/t/dg4/Linguistic/Source/LE_texts_Source/LE2015/GUIDE_PIE_final%2030%20sept15_EN.pdf
http://includere.uniud.it/
http://www.udlcenter.org/
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Teachers' Training Curricula for an Inclusive Education in Croatia 

Authors: Anamarija Žic Ralid (University of Zagreb, Faculty of Education and 

Rehabilitation Sciences, Croatia) 

 

Trends in education of children with disabilities 

Today, there is an increasing number of children with developmental disabilities 

integrated in regular schools in which their progress is a responsibility of a number of 

professionals and parents.  

 Performance of children with developmental disabilities requires mutual 

collaboration of professionals of different profiles (teachers, educational 

rehabilitators, speech therapists, social pedagogists, teaching assistants, social 

workers, physicians, occupational therapists, etc.), as well as collaboration with 

parents 

 

Figure 3: Student centred education 

 



  
 Teachers' Training Curricula for an Inclusive Education in Croatia 

  
  
  
 

   

 Evidence Based Inclusive Education 70 

 The  European  Strategic  Model  for  School  Inclusion 
 shared under open CC BY-NC-SA licence on www.inclusive-education.net 

In a student centred perspective how to achieve Inclusive 

education?  

 Inclusion is a process not a condition 

 It needs educational system that is adjusted and open to all pupils, irrespective 

of the type and severity of their disabilities, culture they belong to, their mother 

tongue or any other potential difference. 

 The complexity of the inclusive process implementation requires collaboration 

at several levels. 

 

Collaboration among inclusion holders 

 

Figure 4: Collaboration among stecholders for Inclusive Education 
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Pupil- support oriented collaboration 

 

Figure 5: Pupil- support oriented collaboration 

 

 

Figure 6: Collaboration leads to success within Inclusive Education 
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Collaboration is a style for interaction 

Interpersonal collaboration is a style for direct interaction between at least two co-

equal parties voluntarily engaged in shared decision-making as they work toward a 

common goal.  

 

Collaboration it is not only among teachers- parents; teachers -experts, but the entire 

classroom need to be a collaborative ecosystem/ environment 

 

Figure 7: Collaboration within the classroom 
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Characteristics of Collaboration 

Collaboration is voluntary – the arrangement requires working directly together, but 

only the persons engaged may decide whether they will choose to have a collaborative 

relationship during such interaction.  

Collaboration is based on common goals– the persons who collaborate should have at 

least one common goal  

E.g., support for children with developmental disabilities concerning their 

performance in education and socialization / e.g., better social acceptance of 

pupils with disabilities among their peers 

Collaboration implies co-equality among participants – everybody can give suggestions, 

and engage in shared decision making (e.g., team members together with the 

participating school principal express their opinions that are not in compliance with 

what the school principal advocates)  

The teaching assistant may be on an equal footing with the teacher and the SENCO 

regarding the activities unrelated to the educational process, e.g., concerning the school 

Christmas fair, but when s/he receives the instructions about his/her work with the pupil 

with a developmental disability, although s/he is allowed to express her/his opinion, 

s/he is expected to proceed in accordance with the decisions made by the team. 

Collaboration depends on shared responsibility for participating and decision making – 

every team member assumes their specific responsibility and everybody individually 

participates in shared decision making – 

E.g., the ER prepares a number of activities contributing to better acceptance of 

pupils with developmental disabilities, the teacher integrates the selected 

activities into the teaching process, the teaching assistant develops the support 

s/he will provide for the pupil with a developmental disability and others in the 

classroom while they execute the activities – together they make a decision 

concerning the adequacy, potential modifications to the suggested activities and 

the methodology for their execution and for providing support. (Friend and 

Cook, 2000)  

Collaborators share resources – (e.g., time and capacity; specific knowledge; contacts, 

etc.) – types of resources depend on the role of particular collaborator and on the 

specific goal they wish to achieve together.  

 E.g., parental resources are rewards for the pupil (computer games, cinema, 

pancakes, etc.), the ER’s resources are developing a reward plan for positive 
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behaviour of pupils (number of positive behaviours, frequency of reward giving, 

systematic exchange of rewards), the teaching assistant’s resources are 

recording of positive behaviours. 

 E.g., the teacher and the teaching assistant plan classes for the following day. 

The teacher gives an example of the task, and the teaching assistant develops 

the task on the computer based on the given example adjusting it adequately as 

agreed with the ER and the teacher. 

Collaborators share responsibility for results – whether they are positive or negative – if 

one of them fails, the goal cannot be achieved, which makes the whole team 

responsible. 

 

Collaboration in School 

A majority of professional training activities are carried out as workshops which require 

mutual interaction and sharing of experiences, whereby collaboration is also promoted.  

Collaboration is also increasingly highlighted in the method of teaching – cooperative 

teaching, learning through project implementation  

Collaboration in school is also present at the administrative level – the school 

committee, Teachers’ Council and Parents’ Council, the school expert team 

In the area of integration of children with special needs – co-teaching 
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Barriers to collaboration in Schools 

The barriers to collaboration in schools are:  

 Teachers and other school professionals work independently in isolation from 

others (in their offices, closed in their classrooms)  

 The ongoing use of directive style of interaction with pupils may interfere with 

the professional ability to swop to collaborative style of interaction with 

colleagues and parents. 

 The expectation or the attitude that the professional works independently and 

copes with professional challenges on his/her own. 

 Active listening – paying attention to what the person is saying and feeling and 

responding using one’s own words showing understanding of the speaker’s 

message (and words and feelings) 

 Submissiveness – Assertiveness – Aggression  

o Assertively addressing others implies standing up for your rights / ideas, 

and at the same time it does not jeopardize the rights of others. 

o Acquired, not instinctive behaviour 

o It is based on reflexion, flexibility, not on reactiveness  

 Conflict 

o There are always several potential solutions May lead to an increase in 

violence. 

o The more accurately the problem is identified, the easier it will be to 

solve it. 

o (E.g., the problem is not the teacher as a person but poor performance, 

the problem is not a parent but unfulfilled school obligations, the 

problem is not a pupil but challenging behaviour, etc.) 

o The more positive are the feelings present (mutual respect), the easier it 

will be to find a solution. 
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Figure 8: Conflicting and Constructive Bahavious Responses 

 

Management of Conflicts 

The 7 Rules for a successful management of conflicts are:  

1. Identify the problem immediately. 

2. Use I-forms – assertively. 

3. Listen actively. 

4. Address your collocutor directly and look him/her in the eye. 

5. Find a common standing about the problem (the causes of an argument) 

6. Stick to the subject. 

7. Avoid accusing and insulting. 
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Principles of Effective Collaboration 

The principles of effective collaboration are:  

 Common goals – performance of the child with a disability in different areas 

(education, socialization)  

 Common goals before individual goals 

 Roles and tasks assignment (ER or SP or speech therapist, teacher, teaching 

assistant, parent) 

 Direct communication 

 Effective leadership and coordination 

 External support and recognition of the team quality 

 Key to the picture: When everyone works together… OR TEAM WORK 

 

Characteristics of effective teams 

The characteristics of effective teams are:  

 Team members understand central goals as well as goals of individual activities 

and processes, as demonstrated by their team activities 

 Effective teams take care of interpersonal needs of individual team members 

(engaging, appreciating) making team membership more satisfactory and less 

frustrating. 

 Every team member assumes responsibility for something the group needs for 

its functioning 

 Defining contributions of individual team members – different experiences, 

information and expertise contribute to good quality, sustainable decision 

 Reducing duplication of efforts 

 Minimizing idling of non-engaged team members 
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Final remarks 

 It is necessary to promote collaboration as a way of operating in school.  

 Collaboration with teachers, parents, teaching assistants and other 

professionals inside and outside school is one of the important competencies 

of educational rehabilitators, speech therapists, social pedagogists and other 

SENCOs. 

 Respect for others, active listening, assertiveness and constructive approach to 

problems and conflicts are the ways how to make collaboration work. 

 Implement high qualitative Inclusive Education (see Figure 9) 

 

 

 
Figure 9: Quality of Inclusive Education 
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